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Summary 
A review was done of research and evaluations on community schools throughout 
the country plus available data on community schools in Rochester. Synthesis of 
the information can inform development of a community school system. There 
are varying principles community schools are based on, including collaboration, 
equity, and a mixed model. Community schools can impact students, teachers, 
families, communities, and systems. In Rochester the demographics of community 
schools are, overall, proportionate to the district, but notable variability exists. 
Current academic outcomes and available staff also vary greatly. Needs 
assessments indicate priorities for strengthening relationships, supporting social-
emotional learning and restorative practices, increasing academic support, 
meeting basic needs, and engaging families.     
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Background 
Community schools are not only places, but also a network of partnerships 

between the school and other community organizations. They turn schools into 

community hubs where children learn and also receive health care, social 

services, learning enrichment, and recreation opportunities. Community schools 

also typically provide health and social services to students’ families and may also 

provide adult-focused support such as adult education and job training. In some 

districts community schools become neighborhood centers, opening their doors 

and services to residents of the neighborhoods where the schools are located, 

regardless of whether they have children enrolled at the school.  

 

This approach to schools as a place for comprehensive and integrated services is 

even more important now as our community copes with and recovers from the 

impacts of the pandemic. The American Academy of Pediatrics has identified 

many concerns for children from the pandemic, including social isolation, learning 

loss, and lack of access to essential services such as meals, developmental 

services, and support for children with disabilities. Helping children recover from 

these impacts will take more than what is typically needed at the start of the 

school year when children have “slid” back over the summer vacation. We are 

likely looking at a recovery that takes multiple years and is only achieved by 

providing intentional, integrated, and comprehensive supports. When 

implemented effectively, community schools are especially well-equipped to help 

children, families, and communities recover and thrive.  

 

The first community school in Rochester was established in the 2015-2016 school 

year and there will be 20 community schools in the 2019-2020 school year. The 

Community Schools Leadership Team is a collective of community-based 

organizations, funders, and representatives from RCSD. Their goal is to scale-up a 

system of community schools that: 

 Builds a shared, city-wide vision and accountability system  

 Ensures that students and families are empowered to make decisions, 

receive the services they have identified as needed, and are supported in 

improving education outcomes 
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 Integrates services and systems across sectors to better meet the needs of 

the whole child 

 Uses data and evaluation to hold the system accountable for results 

 Braids funding streams so services are sustainable over the long-term 

 

This report synthesizes data from multiple sources and notes how the information 

can be used to strengthen community schools in Rochester. The following are the 

key highlights of the report:  

 

Topic Use this Information to… 

Overview of various models for community 
schools 

 Within-school, vertical, and infrastructure 
systems 

 Collaborative, equity, and mixed models 
 

Clarify the essential elements of a community 
schools system 

Models for how community schools and 
partnerships develop 

 Development from exploring → emerging 
→ maturing → excelling schools 

 Unstructured, transactional, and 
transformative partnerships 

 Lessons from school failures 

 Impact of school choice policies 
 

Proactively manage the creation of a community 
schools system 

Overview of the types of outcomes that have 
been associated with community  

 Individuals 

 Relationships 

 Community  

 Systems 
 

Inform the choice of outcomes for accountability 
and guide results-based decision making 

Description of Rochester’s community schools  

 Disproportionately in northeast zone 

 Overall enrollment proportionate to the 
district but notable variability within 
individual schools 

 Notable variability in third grade ELA 
proficiency, eighth grade math 
proficiency, and high school graduation 
rates 

Build on the schools’ strengths and existing 
partnerships and effectively address both 
common and unique needs 
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 High variability in class sizes and ratio of 
counselors and social workers to 
students 

 High variability in suspension rates 
 

 Importance of relationships 

 Need to strengthen social-emotional 
learning and restorative practices 

 Need for supplemental academic support 
and structural changes to school day and 
curricula 

 Help needed in meeting basic needs of 
students and families 

 Interest in strengthening family 
engagement 

 

 

The research review for this report included reviewing 763 research abstracts and 

82 research and evaluation reports. To facilitate ease of use by the Community 

Schools Leadership Team, this report does not include the citations of all sources.  

 

The synthesis was prepared by Stephanie Townsend, PhD, the Director of 

Research and Analytics for ROC the Future. ROC the Future is an alliance of over 

60 leading Rochester-area institutions and community partners. Together, they 

promote the alignment of community resources to improve the academic 

achievement of Rochester’s children.  
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1. Models of Community Schools 
Community schools are community hubs that provide high quality education 

and meet the holistic needs of children, their families, and the community. They 

typically do this by providing extended learning opportunities; health, mental 

health, and social services; family engagement; and community activities. This 

work is accomplished by a network of partnerships that support and in some 

cases are embedded in the school. There is not one model of community schools, 

so it is important that stakeholders develop a clear consensus for what they mean 

by a “community school” and a “community school system.” 

 

To inform the consensus building process, this section reviews key themes from 

the literature that can inform the model of community schools for Rochester. It 

describes: 

 The multiple layers of systems involved in community schools 

 Principles on which community schools may be based 

 Stages of development of community schools and community 

partnerships 

 Lessons from failed community schools 

 Potential impact of Rochester’s school choice system 
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Systems 

There are three types of systems that may apply to community schools: 
 

 
 

First there is the community school itself that functions as a system within the 

building. Community schools have multiple stakeholders who collaborate with 

one another to meet the needs of the children, family, and community members 

they serve. To function effectively, stakeholders need shared vision and goals, 

defined roles, clear mechanisms for communication, and processes for making 

decisions. It is generally agreed that community schools function most effectively 

when there is a Community School Coordinator who manages the relationships 

with the various partners. That coordinator can come either from the school 

district or a community-based organization. There is no research to date to 

indicate if one is more effective than the other.  

 

Some approaches expand beyond the individual community school to a second, 

vertical system from pre-kindergarten through grade 12. Vertical systems are 

typically defined by an attendance area. However, a vertical system is not merely 

a matter of having community schools at all grade levels that serve the same 

catchment area.  Vertical systems are intentionally and strategically designed so 

children and families experience seamless transitions and continuity of services 

from early childhood through high school graduation.  

 

Infrastructure System

Intermediary

Shared 
Resources, 
Structures, and 
Processes

Vertical System

Secondary

Middle

Elementary

Early Childhood

Community School

School Partners Families Students
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Third, in some districts an infrastructure system is created that cuts across all 

community schools. The system links community schools with one another and 

community partners with schools, establishes shared communication protocols, 

collects and analyzes shared data, and fills other functions that cut across 

multiple community schools. This is not to say that the community schools are all 

identical. Rather, an intermediary (usually either the school district or another 

organization) serves as a kind of hub that minimizes duplication of efforts and 

enhances the efforts at each school.  

 

 

Principles 

Currently, three sets of principles tend to guide community schools: collaboration, 

equity, or a mixed model. To date, there is no research to indicate if one set of 

principles is more effective.  
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Collaboration

Collaboration in leadership, 
planning, governance

High expectations for 
student learning

Expanded learning 
opportunities

Family involvement

CS Coordinator / Site-based 
Team

Mixed

Collaborative parners that 
share resources and 

expertise

Clear, shared vision and 
accountability for results

High expectations and 
standards

Alignment of local CBOs

Respect for diversity and 
identity of community 

members

Shared decision making 
power with community 

members

Equity

Educate community on 
importance of equity

Build data systems to 
support equity

Establish explicit equity 
outcomes

Ensure leadership is 
representative of the 

community

Focus on increasing equity 
and achievement

Target services to those in 
need

Continually assess for and 
address equity
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Stages of Development 
We know from research in the social sciences that organizations go through 

stages of development. The National Center for Community Schools has proposed 

a stage model for community schools that classifies them into one of four stages: 

Exploring, Emerging, Maturing, or Excelling.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ex
p

lo
ri

n
g Discontent with 

current status

Desire for change

Tremendous 
optimism

"If only X was in 
place, things 
would be 
different."

Em
e

rg
in

g Commitment to 
do something

Decision to 
introduce 
services

New 
partnerships 
forming

Strength-based, 
data-informed 
design

Highs and lows, 
progress and 
frustration

M
at

u
ri

n
g Steady, 

intentional 
progress

Understanding of 
work and 
resources 
needed

Broadening 
clarity and 
support

Programmatic 
integration 
happening

Ex
ce

lli
n

g Quality programs 
that are fully 
integrated

School culture 
focuses on whole 
child and 
empowered 
parents

Strong 
relationships

Can take smart 
risks in 
innovating
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The review found only one study that empirically used this stage model. The 

qualitative study was conducted in New York City with 10 community schools. It 

found that those schools defined as Excelling were also more apt to engage in 

transformative partnerships, in contrast to unstructured or transactional 

partnerships. 
 

 

 

 

 

 

  

U
n

st
ru

ct
u

re
d

No clear vision

Unscheduled meetings

Relationship lacks trust 
and equity

Tr
an

sa
ct

io
n

al

Vision exists, but it is 
not co-created

Scheduled meetings

Relationship has some 
equity and integrity

Tr
an

sf
o

rm
at

iv
e

Co-created vision is 
periodically revisted 
and evolves

Scheduled meetings 
focused on important 
decisions

Relationship has 
closeness, equity and 
integrity

Reflection is built into 
practice
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Another qualitative study of four urban schools in the northeast (two elementary, 

two middle) looked at the development of partnerships in community schools, 

using a model that describes seven stages of partnership development: 
 

 
 

 

That study found that partnerships in community schools depend on: 

 Communication 

 Cooperation 

 Coordination 

 Collaboration  
 

 

Failure 

Finally, it can be useful to consider community schools that have failed to meet 

their goals, closed, or reverted to traditional schools. There has been little 

research done on such schools, but some factors that have been identified 

include: 

 Lack of sufficient prior planning to opening the school 

 Inequity in leadership, especially in regard to involving community in 

decision making 

 Lack of funding and fiscal sustainability 

Hostility/Skepticism

Lack of Trust

Truce Mixed Approval

Acceptance

Regression Renewal

Continuing Progress

http://www.rocthefuture.org/


Community School Data Synthesis | www.rocthefuture.org  Page 12 of 29 

 

 Disconnections between the school and community that arise from 

cultural, race, and class differences 

 Lack of awareness of needs 

 Turf conflicts (especially between the school’s focus on academics and CBO 

focus on whole child development) 

 Burnout among faculty and staff 

 Challenges with data collection and data sharing 
 

School Choice 
Rochester has a unique characteristic that impacts our community schools. 

RCSD’s school choice policy means that a high proportion of students attend 

schools outside of their neighborhoods. This is different from most community 

schools across the nation where students live and go to school in the same 

neighborhood. School choice introduces potential disconnects for community 

schools in Rochester: 

 Between students/families and services: evening and weekend programs 

are less accessible for those who live outside of the school neighborhood 

 Between the school and the surrounding neighborhood: if the community 

school offers adult education and employment supports to neighborhood 

residents, but the children of those residents do not attend the school, 

reaching the residents and fostering a sense that the school is “theirs,” too, 

can be more difficult 

 Between students/families and neighborhood residents: neighborhood 

residents, volunteers and students/families are less likely to interact with 

one another outside of school  

 

2. Community Schools Outcomes 
Education outcomes tend to be defined by individual student achievement, but 

students do not learn in isolation from the world around them. They are 

influenced by their relationships, the communities they live in, and the systems 

they are a part of or subject to. Within each of those levels there are multiple 

actors and relationships. The entire system is interdependent.  

http://www.rocthefuture.org/
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Using this Information 

The Community Schools Leadership Team can use this 

information to clarify what the essential elements of a 

community schools system are that would meet Rochester’s 

needs. It can also be used to proactively manage the creation of 

a system by building on what has been tried in other 

communities.  

The following decision points are particularly important: 

 Determining which decisions should be made at the level 

of the community school, the vertical system, and the 

infrastructure system 

 Should the intermediary be RCSD or an outside entity 

 What the boundaries, roles, authority, and tasks of the 

Community Schools Leadership Team, RCSD Community 

Schools Department, intermediary, community school 

coordinators, principals, community partners, students, 

families, and community members are 

 The principles that will be used in decision making, 

policies, and practices 

 Strategies for building trust among partners and processes 

for negotiating conflicts 

 Strategies for bridging connections in a context where 

community schools are not neighborhood schools 
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Change at one level of the social ecology can lead to change at another level. This 

is the fundamental notion behind the concept of “going upstream.” By addressing 

root causes, positive change can occur for all individuals who are affected, risk 

factors can be ameliorated, and problematic outcomes can be prevented. 

Therefore, this summary of outcomes is organized by the different levels of the 

social ecology.  
 

 

Individuals 
The most frequently examined outcomes in research and evaluation are those 

related to individual students. These outcomes have been seen across multiple 

studies in a wide variety of community schools. They include:  

 

Academic Outcomes 

 Higher levels of kindergarten readiness 

 Higher levels of high school readiness 

 More students demonstrating proficiency on math and ELA exams 

 More credits earned 

 Higher average GPA 

 Higher high school graduation rates 

 Lower rates of grade-level retention 

 

http://www.rocthefuture.org/


Community School Data Synthesis | www.rocthefuture.org  Page 15 of 29 

 

Behavioral Outcomes 

 Higher rates of school attendance 

 Better school work habits 

 Fewer disruptive behaviors in classrooms 

 Fewer discipline referrals suspensions 

 More positive behaviors at school and home 

 Less substance use 

 Lower rates of risky sexual behavior and teen pregnancy 

 

Social-Emotional Outcomes 

 Better mental health 

 Increased self-efficacy for school 

 Higher educational aspirations 

 More self-direction 

  

Some research has also looked at individual-level outcomes for adults. These 

include: 

Teachers 

 Higher teacher job satisfaction 

 More time spent on class preparation 

 Higher teacher attendance 

 

Parents/Caregivers 

 More parents earning GEDs, developing English proficiency, and 

developing higher literacy skills 

 Increased confidence of parents as teachers 

 Increased knowledge of child development 

 Increased sense of responsibility for child’s school performance 
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Relationships 
Relationship-level outcomes have been consistently documented for the 

relationships students experience in school. These include: 

 More contact with supportive adults 

 Stronger perceptions of the school as a supportive learning 

environment 

 Greater sense of belonging at school 

 Greater sense of community in school 

 More positive school climate 

 More time spent with teachers 

 

Some research has also looked at the impact of community schools on families. 

These include: 

 Greater family stability in regard to housing, transportation and 

food security 

 More hours worked by parents, fewer missed days of work, and 

increased numbers of parents working full-time rather than part-

time 

 More parent involvement in school programs and meetings 

 Increased parent-teacher communication 

 Stronger parental endorsement of their child’s school 

 Greater parental comfort with their child’s teachers and school 

 More outreach by the school to families 

 More services provided to families 

 Decreases in domestic violence 

 Increases in parents’ civic participation 

 Increases in the social capital of families 
 

 

Communities 
Although less frequently studied, there have been documented changes in 

communities, especially neighborhoods surrounding community schools. These 

include: 
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 Greater sense of pride in and identification with the 

neighborhood by residents 

 Increased neighborhood security and decreases in neighborhood 

violence 

 Greater awareness in the neighborhood of what is happening at 

the school 

 More positive perceptions of the school and especially its safety 

 Increased community access to school buildings and facilities 

 Increases in non-partisan support for public education 
 

 

Systems  
Finally, there have been system-level changes found in both the education and 

social services systems. These include: 

 Increases in frequency of project based learning connected to 

community issues and settings 

 More resources available to schools through partnerships 

 More availability of enrichment activities and social, mental 

health, and physical health services 

 Greater access to health care, dental care, immunizations, and 

preventive care 

 Decreased hospitalizations 

 More interactions between schools and social/human service 

organizations 

 Integration of services into daily operations 

 Increased use of data in decision makings 
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Using this Information 

This information should inform the choice of outcomes for 

accountability and guide results-based decision making. By knowing 

what outcomes our community is working toward, strategic plans 

and decisions along the way can be made with clear intentionality of 

how they lead to those outcomes.  

In choosing outcomes, the following principles should be kept in 

mind: 

 When we change systems and communities, we can affect all 

of the individuals who live in those communities and are 

affected by those systems  

 Strategies must be sustainable and scalable 

 Educational outcomes are not the result of simple cause-and-

effect relationships; these are complex processes with many 

interactions between factors 

 Over-reliance on standardized testing can overlook other 

important outcomes 
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3. Rochester’s Community Schools 
Ascertaining the official list of community schools in Rochester is not straight 

forward. This fact in itself speaks to the emergent nature of a community schools 

system in the district. The list used in the following portion of the review was 

compiled by cross-referencing two sources: 

 

1. The community schools listed in the Community Schools Department of the 

RCSD website (11 schools) 

2. The schools tagged as community schools in the 2020-2021 School Choice 

booklets posted on the RCSD website (19 schools) 

 

Together, those sources yielded 20 identified community schools. The grade-

level composition of the schools is: 
 

 
 

 

  

13 Elementary

5 PK-6

5 PK-8

1 K-6

2 K-8

1 Middle

1 6-8

3 
Middle/Secondary

1 6-12

2 7-12

3 Secondary

3 9-12
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As shown on the maps below, while all zones in Rochester have a community 

school, disproportionately more of the schools are in the northeast zone. Nine 

of the schools are citywide enrollment schools.  
 

 

 

  
Elementary Community Schools   Middle and Secondary Community Schools 

 

 

 

Student Enrollment 
Based on 2018-2019 enrollment data (the most recent year publicly available), a 

total of 11,160 students were enrolled in school that are on the current 

community schools list. This represents 43% of the RCSD population. As shown 

below, the demographics of the community schools are, overall, proportionate 

to the district. The only exceptions are that Latino students are slightly 

overrepresented and white students slightly under represented in the community 

schools.   
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Taken as a whole, community schools are largely representative of the district. 

However, for some groups the enrollments within each school vary notably, as 

shown in the ranges below: 
 

 
 

 

Academic Achievement 
As part of the national Strive Together network, ROC the Future tracks three key 

outcomes at the elementary, middle, and high school levels: ELA proficiency in 

third grade, math proficiency in eighth grade, and high school graduation. The 

data presented below are for all community schools, regardless of when they 

became a community school. Therefore, the data do not reflect the impact of 

the community school model. The data are also not disaggregated by student 

groups. Disaggregated data are available, but will take more time to compile. The 

RCSD

•21% Disabilities

•15% Eng. Language Learners

•91% Econ. Disadvantaged

•57% Black

•29% Latino

•10% White

• 4% Asian

Elementary CS

•20% Disabilities

•18% Eng. Language Learners

•95% Econ. Disadvantaged

•55% Black

•38% Latino

• 5% White

• 1% Asian

Middle/Secondary 
CS

•22% Disabilities

•22% Eng. Language Learners

•92% Econ. Disadvantaged

•53% Black

•36% Latino

• 8% White

• 3% Asian

RCSD

•21% Disabilities

•15% Eng. Language 
Learners

•57% Black

•29% Latino

Elementary CS

•16% - 18% Disabilities

• 5% - 43% Eng. Language 
Learners

•29% - 78% Black

•13% - 63% Latino

Middle/Secondary 
CS

•11% - 29% Disabilities

•10% - 42% Eng. Language 
Learners

•37% - 68% Black

•22% - 58% Latino
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data below are intended to provide a broad picture of the needs of the 

community schools at this time.  
 

Third Grade ELA Proficiency 

The graph below shows the percentage of third graders in each community school 

who scored at a Level 3 or 4 on the NYS ELA exam. The black line in the upper 

portion of the graph shows the NYS rate (52% in 2019) and the blue line lower in 

the graph shows the RCSD district wide rate (18% in 2019). The data indicate wide 

variability in literacy in the early grades: 

 Proficiency rates at community schools range from 3% to 44% 

 Five schools exceed the RCSD rate 

 Eight schools are below the RCSD rate 

 The top four community schools are among the top 10 in the district 
 

 
 

 

Eighth Grade Math Proficiency 

The graph below shows the percentage of eighth graders in each community 

school who scored at a Level 3 or 4 on the eighth grade NYS math assessment OR 

passed a Regents math exam, back to 2014. The black line in the upper portion of 

the graph shows the NYS rate (52% in 2019) and the blue line lower in the graph 

shows the RCSD district wide rate (17% in 2019). Although variability in math 

proficiency is less than in third grade literacy, there is still a notable range in 

achievement: 

 Currently proficiency rates at community schools range from 0% to 29% 

0%

20%

40%

60%

80%

100%

2014 2015 2016 2017 2018 2019

% Third Graders Proficient on ELA Exam 
in Community Schools
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 Five schools exceed the RCSD rate 

 Five schools are below the RCSD rate 

 
 

The discipline-specific and grade-specific nature of student achievement is 

important to note. This is best exemplified by the fact that the same school is 

both the highest in ELA proficiency in third grade and lowest in math proficiency 

in eighth grade.  

 

 

High School Graduation 

The graph below shows the percentage of students in each community school 

who graduated with their cohort by August of their fourth year. The black line in 

the upper portion of the graph shows the NYS rate (83% in 2019) and the blue line 

lower in the graph shows the RCSD district wide rate (63% in 2019). Again, the 

variability between schools is large: 

 Graduation rates at community schools range from 35% to 70% 

 Two schools exceed the RCSD rate 

 Four schools are below the RCSD rate 

 Two of the community schools are among the three in the district with the 

greatest gains in graduation between 2018 and 2019 

 One of the community schools is among the top four graduating high 

schools in the district 

 

0%

20%

40%

60%

80%

100%

2014 2015 2016 2017 2018 2019

% Eighth Graders Proficient in Math 
in Community Schools
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Infrastructure within Schools 
Because community schools are intended to better meet the needs of the whole 

child, it is important to consider school resources that address social-emotional 

development. Scant information is publicly available, but the following data 

points illuminate the wide variability between schools, despite all of them being 

in the same district. They also reflect under resourcing of high needs schools.  
 

 
 

 

 

 

 

 

 

 

 

0%

20%

40%

60%

80%

100%

2014 2015 2016 2017 2018 2019

% Graduating in Four Years 
in Community Schools

Elementary

•Average class size = 
16 - 25 students

•Only 1 elementary school has 
a counselor

•Social workers per student = 
221 - 555

Middle/Secondary

•Average class size =  
5 - 31 students

•Counselors per student =
89 - 301

•Social workers per student = 
143 - 735
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Suspension Rates 
In addition to variability in infrastructure, there is also wide variability in school 

climate: 
 

 
 

 

Elementary

•Restorative practices = 
62% of schools

•Suspension rate = 
1% - 17%

Middle/Secondary

•Restorative practices = 
71% of schools

•Suspension rate = 
4% - 20%
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Strengths, Limitations, and Priorities 

The needs assessments completed by Rochester’s community schools to date give 

insight into the kinds of supports they need to be successful. For this synthesis, 10 

(6 elementary, 4 middle/secondary schools) needs assessment reports were 

available for review. The areas of particular interest were the descriptions of 

school strengths, limitations, priorities, and partnerships. A content analysis was 

completed of the reports that identified common themes across the schools. 

Despite the varying grades, contexts, and characteristics of the schools, five 

themes emerged as cutting across almost all schools.  

 

Importance of Relationships 

The one strength that was identified by almost every school was their 

relationships among students, faculty, administration, and to at least some 

degree with parents. Those relationships were frequently described with words 

such as “respect,” “rapport,” “supportive,” and “caring.”  

 

The sense of community came not only from adults’ perspectives, but also from 

students. For example, in one school students’ responses to an open-ended 

survey question included: 

 

My favorite part of the community is that there is many people that are 

helpful and they do not care where you came from or your skin color. They 

are really nice and friendly. 

 

My favorite thing about our community is we work together. My favorite 

the way people treat each other and how everyone makes friends fast. 

 

In other schools: 

 88% of students said they can ask their teachers for help when they don’t 

understand the work 

 91% of students said teachers treat students with respect 

 

It is very interesting that while 8 out of 10 schools identified relationships as a 

strength, 8 out of 10 schools also identified relationships as a priority area to 
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improve. This speaks to the perceived importance of relationships within schools 

and the view that children will learn better when relationships are stronger. While 

comments about relationships as strengths tended to be more general, 

relationships as a priority area for improvement were more specific and included: 

 Strengthening the sense of community in the school 

 Strengthening students’ connection with the school as part of their identity 

 Improving relationships in regard to accountability, consistency, and 

fairness 

 Building stronger relationships with parents/family 

 Building relationships with neighborhood groups and businesses 

 

Social-Emotional Learning and Restorative Practices 

The second theme for improvement was building social-emotional supports and 

strengthening restorative practices. This further underscores how fostering 

positive relationships in schools is seen as essential to an effective learning 

environment. Social-emotional learning and restorative practices appear to be a 

way of fostering and empowering students to behave in ways that do not 

interrupt learning.  

 

Specific needs cited included: 

 In-school staff to lead social-emotional learning initiatives and facilitate 

restorative practices 

 Social-emotional support for identified students (e.g., one-on-one and small 

group work) 

 Strengthening social-emotional learning in extended learning/after-school 

programs 

 Behavioral support in specific settings (e.g., cafeteria, playground) 

 

Academic Support 

While community partnerships are often a way to meet non-academic needs, half 

of the schools identified the need for resources to provide academic support. This 

may require new kinds of partnerships as well as structural changes within the 

schools.  
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The elementary schools noted the need for reading and math tutoring and 

homework help. This reflects an individual-level approach to improving education 

outcomes.  

 

In contrast, the high schools noted the need for structural changes. These 

included: 

 Flexible scheduling and/or expanded day to accommodate students whose 

family commitments or other obligations make it difficult to be at school 

during standard school hours  

 Dual credit work-scholarship opportunities 

 Integrating trade skills into the curriculum 

 Internship opportunities related to career interests 

 

Basic Needs 

Half of the schools identified challenges in providing for the basic needs of their 

students and families – food, clothing, and shelter. These are challenges that are 

well-met by the community schools model through partnering with community 

based organizations. The sense from the assessments was that these needs are 

best met when provided within the school and not merely by referring families to 

other agencies.  

 

Additional needs identified were: 

 Mental and physical health services 

 Job training 

 Financial literacy 

 Healthy homes 

 Transportation to REOC/OACES 

 Health insurance information 

 Substance use treatment referrals 

 

Family Engagement 

The final cross-cutting theme was the need to strengthen family engagement 

with the schools. It is important to note that there are many ways families can 

engage with their child’s education and support academic outcomes without 
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interacting with the school itself. However, the schools are seeking more active 

involvement from parents in school-based planning, school activities, and parent 

organizations.  

Using this Information 

This information can be used to build on our community schools’ 

strengths and existing partnerships while addressing common needs. A 

few factors are useful to keep in mind: 

 Rochester’s community schools operate in a similar large context. 

RCSD policies and funding, poverty in the community, 

institutional racism, and other factors affect all of the schools in 

similar ways. It is important that those commonalities be 

considered in order to be efficient in building a system that 

addresses needs across all of the schools. 

 However, there is variability between the schools, even in how 

RCSD resources such as counselors and social workers are 

allocated. There are also some demographic differences that 

represent unique needs in some schools, such as greater need for 

bilingual and special education teachers.  

 Partnerships are most often used to address the non-academic 

needs of community schools such as building relationships, social-

emotional learning, and meeting basic needs and physical, 

mental, and behavioral health services.  

 However, the schools also identified academic needs that there 

may be insufficient resources from RCSD to meet. This may 

require developing new types of partnerships.  

 Family engagement should not be defined only as families 

interacting with the school. Research shows there are many ways 

that families can engage with and support their child’s academic 

achievement at home. That type of engagement should also be 

affirmed and supported.  
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